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Introductions

Kaleen Schultz, M.Ed

* Former Special Education Teacher
* Parent to a child with autism
* STAR Training Specialist
Minnesota

-




Handouts

% Our handouts include resources!

* Anytime you see this icon on the
bottom, left corner — that resource is
included!




Who is STAR Autism Support?




Getting to Know You: Raise Your Hand!

* What age-level do you currently
teach?

Preschool

Elementary

Middle School .
High School

Post-Secondary

Other

L S S S S .



Getting to Know You: Raise Your Hand!

* What brings you to this
presentation? lam a/an. ..

*Student in the field of education
* Educator

*Administrator

* Parent



Getting to Know You: Use Your Fingers!

* How familiar are you with our
products? The STAR Program, Links
Curriculum or SOLER

*

*

Show 1 — 1| haven’t heard if any of
these tools!

Show 2 — | have some experience,
but it’s been a while!

Show 3 — | use STAR, Links or
SOLER in my district, and | am
looking for more in-depth info!




Goals for Today

Discuss the benefits of using a comprehensive
curriculum to teach acquisition of reading skills to
students with significant learning challenges.

Review tools for aligning reading lessons to IEPs and
state standards.

Provide examples of digital and printable reading
tools that aligned to state standards and can be used
with a variety of learners!




Challenges Teaching Reading or Pre-Reading Skills

* Diverse learner needs in one classroom

* Language and communication deficits
affect instruction

* Attention to task and behavior issues
disrupt learning small group learning

* Lack of resources for reading or pre-
reading skills

* Foundational gaps in early literacy skills

What else do you experience?



Using a Comprehensive

Curriculum
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Comprehensive Systems to Teach Foundational Skills

Assessment and progress
monitoring

Data collection

Detailed lesson plans in
core curricular areas

Differentiated learning for
1:1 and group instruction

Digital tools
Strengths-based

Preschool and
Elementary: STAR
Program

Themes First!
Academic Teaching Units

Secondary: Links
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Instructional Strategies for Students with Autism

* Behavioral Interventions (ABA methods)

* Pivotal Response Training

* Visual Schedules/Visual Supports

* Language Training

* Self-Management

#* Task Analysis Instruction

#* Alternative Communication Devices
* Modeling

#* Naturalistic Teaching Strategies

* Peer Mediated Instruction

* Parent Training

Evidence-Based
Practices for

Children, Youth,
and Young Adults

with
Autism Spectrum Disorder

Connie Wong, Samuel L. Odom,

“*9 The National Professional Development Center
on Autism Spectrum Disorder

(The National Professional Development Center, 2015)
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Instructional Strategies for Students
with High Support Needs

* Systematic Instruction Based on
the Principles of ABA

* Task Analysis

* Data Collection

* Prompting and Fading Procedures
#* Reinforcement

* Generalization

* Self-Directed Learning

Innovation Configuration

Evidence-Based Practices for
Students With Severe
Disabilities

Diane M. Browder

Leah Wood

,‘K T j\ Gty o s

C A Cecel.ia‘R.ibutvfo

/—.\\ EED R August 2014

JDEAS> CEEDAR Document No. IC-3

that

> Work

Office of Special Education Programs

epartment of Education

(Ceedar Center, 2014)
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Five Pillars of Reading Instruction

1. Phonemic Awareness: individual sounds

The Five

Pillars of Literacy 2. Phonics: letters have sounds to form letter-

sound relationships and are put together to
form/spell words

3. Fluency: ability to read correctly with speed
and expression

phonemic
awareneass
phonics and

4. Vocabulary: knowing what words mean

word recognition
vocabulary
fluency
comprehension

5. Comprehension: understanding what is being
read

(Teaching Strategies, 2025)
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Levels of Instruction for Learning

Routine Instruction One-to-one Instruction

Students apply learned Students engage with
skills during classroom @ ™% individualized learning
routines and activities with educator

Skill
Acquisition

Independent Instruction Small Group Instruction

Educators are focused
on providing reteaching
learning skills

Students work
independently and work on 8
. . . =3l =
reinforcing learned skills T T
through practice

15



Foundational Academic Lessons in STAR

Lesson 10: Reading—Receptive Identification of First Name,
Match to Picture

Objective: Student will receptively identify  Prerequisite: Criteria were met on Level II,
his or her written or typed first name from  Preacademic Concepts, Lesson 9: Reading Iems to malch: Students name and pholo
afield of 3 choices by placing his or her Receptive dentification of First Name, and (discriminated from distractor names and
name next to his or her picturewhen given  Level I, Receptive Language, Lesson 12:

Materials Included in Program
= Discrete Trial Training, Daily Data sheet
= Discrete Trial Training, Summary of Skills Mastered

Materials Provided by Teacher
= Index cards with students name and distractor names
= Photo of student and distractor photos

= Activities and items to use as reinforcers

= ‘Token board, ifappropriate (See Chapter 6.)

the verbal cue “Match your name with your  Labels of Pictures.
picture” Student will respond correctly 373
times for 2 conseculive days.

l Cue c Crites

) Teach student to match name with photo when no other hisorher  For 3/3 correct respon

names or distractor photos are present. narme with picture. = Onedor-anatarigible;  Repemt hirstspuntl
Place the student’s typed name on table and, a few inches highly preferred rein-  criteria are met.
away, place 3 photo of the student. forcer
Say, "Match your name with your picture” and
Or simply say, “Match Narme with picture? = one-for-one social
reinforcement.

Pause: Student enjoys

reinforcer and brief social

interaction with teacher,

For an incorrect

response, provide a

If student is unable to

perform task or makes

2-3 incorrect responses,

provide

Cue < e Criteria

to
photois present. Pause ] E———
Place students typed name on table and, a few inches away, criteria are met.
place photo of student and 1 distractor photo (use a photo

of another student).

Say, Match your name with your picture’

Cue Correct Response Consequence/Pause  Criteria

Teach student to match name with photo when 1 distractor See Correct Response (I} See Consequence/ 373 correct responses.

name and 2 distractor photos are present.

Place both student’ typed name and second student’ typed
name on table and, a few inches away, place photo of student
and 2 distractor photos.

Say,"Match your name with your picture’

Pause (1) Repeat this step unti

criteria are met.

See Correct Response @) See Consequence/ 3/3 correct responses.

Cue C Criteria
) Repeat @ using 2 T se

Pause Repeat this step until

criteria ara mat.

Cue Correct Response Consequence/Pause  Criteria

5) Repeat @ using 2 distractor names and 2 distractor photos. See

Hote: This lesson is teaching student to identify his o her
witten name from other written names and to match itto
a picture of him- or herself. Additional student names can
betaught using Level l, Preacademic Concepts, Lesson 12:
Reading—Sight Words.

When student makes an incorrect response, provide a correction:
1. Stop and restart trial.
. Repeat the cue.

2
3. Prompt with just enough assistance to geta correct response.
4.

. Reinforce with one-for-one social reinfarcement only. If
needed lo mainloin responding, also use a less preferred
tangible reinforcer.

5. Re-present the original cue/slep withoul the prompl, and use
ahighly preferred reinforcer.

3/3 correct respons
2 consecutive days.

Reinforced Learing Trials

I student is unable to perform task or makes 2-3 incarrect
responses, provide RI.T:

1. Select prompt level that will ensure correel response.
2. Provide cue along with selecled prompl.

3. Reinforce with tangible and social reinforcement.

4. After 3/3 correct responses, drop back to a lesser prompt.

5. Re present original cue/step when studentis ready to attempt
task without prompt,

for student to ing routines (g, signing-in during arrival routinc).

0L uossa

31N1d1d 03 Yoje ‘BWiep Isai Jo

* Letter identification
Name identification
Letter sounds

Matching words to
pictures

Sight word
identification

O S . 5

% And more!

Reading a simple book
Writing from dictation

16



Foundational Academic Lessons in Links

Reading a Simple Set of Instructions
&9unus

(Expanded)
FLr s Advanced

Curriculum Arsa Funclional Acadermics-Reading

[ p— Materials Provided By:
Teacher Links™ Curriculum
- Reading & Simpie Set of - Simpie Insiructional BoCKIETs Wit - LInks™ Instructional Data Form
Instructiens {L.71) Words (e.9. teacher-developed « Sequentlal Leaming Steps
- Matching Words to Plctures saclal storles. Instructional without Distractor
(Expanded; L.112) Dooklets about activities)
* Token Board
= Reintorcer

Instructional Procedures.

Instructional Set-up and Teacher Cue

« Provide the student with a 5/6 page Instructional booklet that Includes 2 or 3 words per page and words and pictures
af famillar objects/pecpie/actions.

+ Open tne first page of the booklet, point o the first sentence, and say, “Read the directions o me.”

* After the Sludent reads e words, COVET e WOrds and say. “Tell me about the airections.”™

- Repeat tne previous steps for each page af the booklet.

« Atthe end of the entire booklet, say “Tell me about the directions™ or ask the student a specific question
about the airections.

Expected Student Response

- The student points 1o e WOras on each Page and reacs 2 woras aloud.

* The student responds to the teacher's request 1o describe the directions and re-states ine words {at a minimum)

- Atthe end of the booklet, the student states a 2-word phrase Including a noun of verb that Is relevant to the
Instructional manual

Reinforcement Procedure

- REINMCICE Each COMEC FESPanse Wit & 1angIDle OF IDKEN TEward ana soclal praise.
+ Simultanecusly teach the student 1o use the apprapriate token board reinforcement system.

Evaluation Criteria

+ The student reads 2 or 3 words per page of a 5/8 page Instructional Dooklet and provides 1 correct answer for a
cOMprenension qUESToN for 3/3 COMECT r1als ACT0SS 2 CONSECUTIVE Cays Tor 5 DOOKS GURING random presentation.

Example

1. The teacher provides the Stdent with a simple INStUCtional DEOK aCUL SNATPENing a pencll.

2. The teacher polnts io the words “sharpen penci” and says “Read the direciions to me.”

3. The student reads the words “sharpen pencll.”

4. Tne teacner covers tne phrase “snarpen pencii” and says “Tell me about e airections.”

5. Tne swoent says, “Sharpen pencil”

6. The teacher repeals the previous sieps for each page of the booklst

7. After ne Sludent finisnes reacing e 6-page DocklEt about sharpening a penci, tne teacher says “Tell me about
ihe directions.”

8. The student says “Sharpening pencls.”

9. Tne teacner reinforces ne approprale [ESPONSE WIh & (oken and social praise.

2012 STARSuppart

@LIHHI Reeding a Simgle Set of Instructions (Expanded) » Lessan 113

Introducing New Skills

- Introguce new DOOKISts using the Segquential Learning Steps
without Distractor until the siudent can complete all of the steps In Skills
the Instructional Procedures with at least 5 different books. 1551 Bookists: Bead 2 Words per pags.
+ ATIer e SIUJENt Nas IBamed 10 rean 2 booklets. randomly 10318 | ansyer qUESTONS USINg 2 Werds per page
between ihe two booklets. Continue Introducing new Booklets Ul | ang 2 words at the end of he booklst

e SWCENT Can r2ad and oemonstrale 110r 5 Expandsd Comprenension: Fead 3 words

booklets presented during random ratation
. per page, answer qUESIONS USINg 3 Woros
Once the student has met criterla for 2 words per page and a per page and 3 words at the end of the

2-WOrd answer 10 a cOmprenension question at the end of he baoklet.
Dooklet, have the student read 3 words per page and provide a

3-WOrd answer 10 a COMPrenension question a e end of he
booklet. Gantinue to expect longer answers untl the student can
respond with enough Information 1o be abie to follow the directions.

Follow the Data Gollection Goding Sysiem on the Links™ Instructional Data Form and document the student's
performance for gach skill as well as any modifications made to the Instructional procedures.

1. 1 the student does not perform the skill accurately and comrections are
needed:

-Repeat he Insiructional Cue.

*Prompt with as iitie assisiance as possile.

Correction Procedure -Relnforce with soclal pralse only.
-Repeat e Instructional Cue (with tangidle reinforcement avalladie
student).

2. It e SWKENt has aIMcully of NE2s e Correction Procsaure 2-3
coNseculive TMes aovance 1o ne EMMoness Learning Proceaurs beiow.

1. Follow the Errorless Leamning Procedure If the student has difficulty or
neeas the Comection Procecure 2-3 CONSECUTVE UMes:
- Add a prompt (visual, gesture, verbal or physical) to ine Instructional cue.
- Atter the student performs 3/3 commect responses, fade the prompt level
10 @& |egser prompt (e.g. continucus physical 10 INtermitient physical).
*Some students may nesd more opportunities than 3/3 comect at each

Errorless Learning Prompt Ievel or may Need More than 3 prompt levels (£.g. 100% physical

e Pprompt. 80% physical prompt, 80% physical prompt, etc) to successfully
learn the task. Adjust the prompt levels according to the student's
neeas.
»Cantinue fading the prompt until the student can correctly perform the
skill without prompting.
2. Continue teaching the student new skills following the Sequential Leaming

1. It the student has difficulty reacing words, obialn pictures of objects/
animaisipeople In the booklet and teach the student to match written words
10 e pictures (Matcning Woras 10 Pictures, Lesson 58)

2. Fade out the leacher cue so the student s able to Independently turn the
page ana begin reading, If possibie.

3. Encourage generalizatlon of his sklll by using Insiructional manuals

Recommendations nesded during the student's dally routines.

4. It the Student IS unable 1o respond verbally, use an augmentative
communication system.

5. Use Instructional bookiets based on 1opics that are relevant to functional
routines (e.g. recipes, classroom jobs, school wide activiles, community
routines).

6. AlSC WOrK On Social SKINS with this lessen.

5200 - 2012 STAR Suppart

Matching letters

Reading a simple set of
instructions

Matching phrases to pictures
Typing words

Using a sight word daily
schedule

Social scripts

e T T . SR £

Writing academic content
* And more!
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What is Discrete Trial (DT)?

* DT is an evidence-based teaching
strategy where skills are taught in a
logical sequence building on
previously learned skills

* Concepts taught are identified, then
broken down into specific steps for
instruction

18



Lesson
objective

Prerequisites

Procedures for

Teaching

Matching Words to Pictures (Expanded .
QGLInHI . Lesson 112 = }

Curriculum Area Functional Academi

ading

Goal: The student will read and comprehend words by selecting the corect word (upper and lowercase type) and match itto a
corresponding picture when given the cue, "match theword to the picture” for 3/3 correct trials across 2 consecutive days for 30
waords during random presentation.

|+ Lesson 58: Matching Words | Teacher | Links Curriculum

el | = Token board » Links Instructional Data Form
|« Reinforcer « Sequential Learning Steps (with distractor)

» Flashcards of sight words and pictures

Instructional Procedures

Instructional setup and teacher cues

« Identify and select words and pictures of preferred items.

« Place a flashcard of one printed word in front of the student and one corresponding picture of the same word 6-10
inches from the student.

= Provide a verbal cue “match the word to the picture.”

Expected student response

« The student reads the word and matches the word to a picture of the item. /

Reinforcement procecure

« Reinforce each correct response with a tangible reinforcer or token reward and social praise.
« Simultaneously teach the student to use the appropriate token board reinforcement system.

Evaluation criteria
« The student comectly matches words to pictures for 3/3 correct trials across 2 consecutive days during random presentation.
Example

1. Theteacher places the written word “apple” in front of the student and a picture of an apple farther away on the table
and says, "Match the correct word to the picture”

2. The student matches the word “apple” to the picture of the apple.

3. The teacher reinforces the appropriate response with a token reward and social praise.

Introducing New Concepts

« Introduce new words using the Sequential Learning Steps
(with distractor) until a new set of words can be placed in
frant of the student (3—5 words at a time) and the student
can match any of the words to the correct picture. 10 functional words

5 functional words

15 functional words
20 functional words
[ 25 functional words
| 35 func‘ti‘z;né\ wurd‘s

Lesson 112: Matching Words to Pictures (Expanded) @ STAR Autism Support 2020. Links.

Evidence-based

practices embedded
in the lesson

Recommended

Concepts to
Teach/Targets

19



Elementary ELA Example

20


https://cdn.jwplayer.com/previews/oR6Rkpap-CeEBvWnE

Secondary ELA Example

§Sunks

Lesson #112 - Example 1
Matching Words to Pictures (Expanded)

21


https://cdn.jwplayer.com/previews/YzSLQ7nD-CeEBvWnE

Reading Lessons




What Guides Our Content Development

* Evidence-based strategies rooted in
education research

* Structured literacy methods aligned
with the science of reading

* Need for easy-to-access lesson plans
and supports for differentiation

* Built for real-world success—various
digital and printable lessons for all
students!

23



Understanding Scarborough’s Reading Rope

* Scarborough's Reading Rope,
developed by Hollis Scarborough in
2001, explains how various language
skills intertwine to develop proficient
reading abilities.

* A weakness in any strand can impact
reading development, emphasizing
the need for a balanced approach to
instruction.

24



Scarborough’s Reading Rope

SCARBOROUGH'’S

READING ROPE

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, concepts, etc.)

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURE
(syntax, semantics, etc.)
VERBAL REASONING
(inference, metaphor, etc.)
LITERACY KNOWLEDGE
(print concepts, genres, etc.)

£
e,
S,
K

SKILLED
READING
THE MANY

STRANDS -
WOVEN INTO
SKILLED
READING

Fluent execution

WORD RECOGNITION
PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING

(alphabetic principle,
spelling—sound correspondences)
SIGHT RECOGNITION

(of familiar words)

©2020 Brainspring Publications

and coordination of

word recognition and
S G‘—“ [\ text comprehension.
X
/ %
\‘\0

Graphic modeled after the illustration from th K.

Dickinson (2001) who re-envisioned researct 3.

25



ELA Lesson Alignment for Both Strands

* Each month, four lessons align with the
monthly unit themes, thereby enhancing
student engagement with the content.

* Two word-recognition lessons include a
focus on sight words.

* Two language comprehension lessons
support diverse learning needs.

* Lessons utilize gradual release to
increase effective teaching for a variety
of learners.

26



Monthly Thematic Content

Primary: Themes First!

Secondary: Academic Teaching Units

27



2025-2026 Themes

Upcoming Themes Fir
2025-2026 School Year

Upcoming Academic Teaching Un
2025-2026 School Year

Relea: Academic Teaching Unit
August Back fo School
August Back fo School
September My Five Senses
September All About Me
October Fall Festivals
October Nutrition
November Making Music Together
November Music
December Planes Trains and Automobiles
December Community Signs
January Winter Animals
January Money
February Forecast Fun
February Weather
March Reading Superpowers
March Literature
April Spring Animals
P b April Gardening
May Beautiful Bugs
May Sports
June Summer Fun
June Celebrations
July Fun in Our Community
July Our Community

SIAR. §Sunns
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ELA Alignment in STAR Themes First!

Group Activities: Academic Standard Alignment Chart

Academic Standard Alignment

Themes First! l

Theme Unit Numbers and

Category Cwniing.und Opun.ﬁonf m!ll operations in Measuremer -
cardinality algebraic thinking e and data English Languuge Arts (ELA)
Circle v W v
v:':."l" g af g ol i Academic Standard Alignment
abulary I
Science v v v v Category - . Reading Reading - Speaking
Socia Studies v v v Reading (iferature) ;. cormational text) (foundational skills) Writing and listening Languege
Movement Vv v v "
ndspenden Work e - 3 Circle v v v v v
English Language Arts (ELA) Group v v v v v v
- Vocabulary v v v v v v
Category Reading (iterature) . nfor:::?:EI - Science v Vv v Vv Vv
Circle v v Social Studies v v v v L
Group v v v V
e v v v v Movement v v
Science v v v
Socal Studies v v v Independent Work v v
Movement
Independent Work Vv v Vv v v v

1 5TAR Autism Support 2023. Themes First!
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ELA Alignment in Links Academic Teaching Units

PO scoimiceoing o,
Group Activities: Academic Standard Alignment Chart
English Language Arts (ELA)
Academic Standard Alignment
Theme Unit
LB Reading (liferature) (infor:z:::i:zl text) (found:fr;:orﬂzlgskills] Writing SPT.ZL':.*L;"" Language
Morning Meeting v v
Vocabulary v v v v v
ELA v v v v v v
Math

Science v v v v v
Social Studies v v v v v
Current Events v v v v v
e / y y y v
Independent Work v v v v v v




Newsletter to Include Caregivers

Caregiver Connection Corner

Gel reody fo spring info leaming with this monlis vibrant unél —Explaring Spring! Just fike The season, shudents®
ocodemic skills are sef fo bloom and grow. This engaging unif offers o variety of octivities that bring learning to iife in
exciling woys.

In this unit, group activities will help studenls build social skills, while more personalized tasks will ensure they con
blassam at their own pace. Budding methematicians will proctice caunting backward and measuring objects with
nonstandard units, while young scientists study the foscinating ife cycles of plants ond animais. Community service
octivities plant seeds of relotionship- building and fearmwark.

With lessons lailored fo diverse skill levels and inferests, every student will find something to spark their curiosity.

As students enjoy the sunshine-filled fun. theiyl moke connections, strengthen their communication, and grow their
acodemic confidence. Let's welcome the season of growth and discavery—hello, spring!

Plant a Mini Garden

Start a small garden with your child by planfing seeds like flowers, herks, or vegelables in pots or o gorden bed. This hands-on
activily teaches children about plant grow th while encouraging respansitifity as they care for their garden. Watching their plants
sprout and bloom creates o sense of occomglishment ond wonder, perfict for celebrating the renewal of spring

Make Spring-Themed Arfs and Crafts

Unleash your child's creafivity with spring-inspired crafts like flower crowns, butferfly ort, ar pastel painfings. Incorparate naturdl
materiais ike leaves and twigs for  fun, eco-friendly touch. These ocfivities let children explore their artistic side while celebrafing
the vibran! colors and themes of the season.

Exploring Spring  Newsketfer & STAR Autism Suppor] 2025. Themes Firsts

Theme Unit Vocabulary

Animal homes: Burrow, Coop, Field, Garden, Nest, Tree
Animal life cycles: Baby Bird, Bird, Bunny, Butterfly, Caterpillar, Chick, Chicken, Chicken Eggs. Chrysalis, Foal, Frog. Frog Eggs, Horse,
Ladybug, Ladybug Eggs, Pupa, Rabhit, Tadpale

Grow th concepts: Change, Grow
Plant fife eycles: Bud, Bulb, Flower, Food, Rain, Seeds, Soil, Sprout, Sun

What We Are Learning About Spring
= Vocobulary: 35 spring- reloted = Sodal ond Life Skills: Caring for = Movement: Spring Animal Reloy
wvocobubary words pels Roce
=  ELA: Sequencing evenls = Science: Life cycles = Ark:Windy Painting
*+  Malh: Measuring with nonstandard «  Social Studies: Community service «  Cooking: Green Apgle Frog
units

= Fine Motor: Culting basics

31



Circle (TF): Introduction Stories

Activity Goal:

Studens listen and atlend o astory infroducing The monthiy theme unit ond participate by malching and/or p
identifying pictures related 1o the theme.

Embedded Skill Targets:

Carricalar Learning Spectrum 9
Area Increased support needs —_—— /
o
Receptiveand  Alfending Following two-slep directions o s
Exprassive Object imifation Recaplive/expressive nouns s
Longuage E S 4
Picture identification o i
Following ane- slep directions (;:%»,:”‘
& ey X
Academic Matching shopes Comprehansion of picture books gg:r%,’:‘?
Skills 4 ; o ¥,
Identification of ifems in a boo! avjﬁ(‘:{a%o
Materials:
Provided: Needed
+ "LePs Explore?” slory « Ho
+ "LePs Explore!” video . ¥
= Vocobulory pictures .

Preparation:
Assemble the book:

o,
o. Print and lominate the baok pages. %"’“zw
b. Hole- punch The Top left corner of The pages. g,
¢ Tobind the book, ploce o ring Through The hole ¥
2. Print, lominale, ond cut out the vocabulory pictures.
3. Affix hook ond loop faslener 1o the

[

Bock of each vocobulary picture

b. Block "shadow” cutouts on the book peges, where indicoted

Exploring Spring - *Lel's Explore” Infrucuchion Stary

o,

© STAR Autism Support 2075 Themos Frstt oz

Let's E!

Exploring Sprng - “Lafs Exploret” treckation Story

Spring is a time when plants grow and animals change. This means there
is lofs to explore!

0,

Exploing Spring - <73 Eplaret” Itk Siory © STAR Autism Sipgor 12025, Thames st

- = = = =

No foals, but I see a chicken at the coop!

®

Expncing Sping - Lafs Expioer” Intoucton Story @ STAR Auim Stpport 2026, Thmes Fest

32



Morning Meeting (ATU): Conversation Starters

Y. What animals do you see in your

community?

squirrels

birds

other animals

2. Would you rather take care of a wild

animal or a plant?

o

5. Which item is recyclable?

a pizza slice
o, @
.-
o

acan
-
ot

mmmmm

9%

3. What kinds of plants are in your

community?

¥

flowers

® i
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Flashcards

Sunw Planet Earth

Vocabulary

Group Activities

R =
aluminum animals bike
= | ¢ -
o= PP, -
H / cardboard compost desert

| flood

forest

iy e

34



ELA: Sequencing Events

Look at the pictures Put the pictures in order

A

1

23

Take turns

&

[ nest [ eggs baby bird
| 2 3

Exping Spring - FLA- Loman _ Speneing bume: SuquneingBeae A ek B Saquncs

P —————

5 FTA At Sappert 9 Thoman Pt

[Materials:

Provided:
= Sequence slrip or large sequence panels
» Sequencing boards:
O Option A
0O 0 OptionB
= Sequencing cards

Woen

35



Leveled Academic Goals:

ELA Leveled Practice Activities —

© Sequencing ond describing events

© Sequencing events, then identifying first, next, and last
Put the Pictures in Order Sequence the Pictures and Complefe the Senfences

4

Match the Pictures Put the Pictures in Order

-
Planting . Chicken Life Cycle Planting k
1

o
2 3 | 2 3

g

Ladybug Life Cycle

I 2 3

First,

Ea
Flawer Life Cycle - Ladybug Life Cycle
p ':‘A I/ :& adybug Life Cye
b I T L2 s
Next,

Last,

|
prenmmuetsssene=) g ladybug loys eqgs

T—
I. __________________

|
: a pupa grows

chicken eggs

)

dig in soil plant seeds water seeds

36



Lesson Structure

Sunws Planet Earth
AR

ELA Area Leveled Acodemic Goals:
Ve ez fian O Ducrminalig wght words
B Malching sight words
D Ientdying sght words.
@ Naming sight words

Activity Goal
Shudents racephively ond/or expressively idenlify sight werds

Embedded Skill Targets
Learning Spectrum
Essential Intermediote Advanced

Using o task sequence sirip Responding fo Secchery’ question:  Demensirating apprugriale
regording class octwifies sociel behoviors

te  Following e shep disclions  Fallowing twe-slep disehions Fellowing rulligle slep
Longuageand yp o imifaticn of functiondl drection
:\:;malnnl-’ e Buiiding uocabulory
Materials:
Provided: Needed:
»  Soguence shrip or lorge sequence pomels + Scisees
© Sight werd eards « Tope lophional)

+ Tencher coling card:

Pherat Earth - ELA Lawian - o b B Saght Wlerd? © STAR Autiarm Suppe) 2005 Lisks.

Preparation:
L Review the beveled otodemic gasls far this lesson, end idenly which academic godis mest appropricte for cach
of your shudens.

Wote: s shuonts damensiiate in uedorstondieg o the selected level, considur advareing shudists 1o the
subsaquent livolls) whan repeating this lassan

2 Divids the clars inko smal graups based on the sekched godis (a.g . ploce studsmts wha ars warking on
discrminating gl wards logelher m cne grosp ond stunts working on receptively idelifying sl words
Together i cnalber grows].

1. Prink, laminale, ord cuf ot
o Sequence sirip or lorge sequence pancts
b. Tenther coling cards (3 sets)
. Sight word cards {3 sats)
4 M using the large sequence panels, ariarge the imeges in order ond lape them begefer
5. Prepere o simple cernate cctivily (s g , indepsndent werk) for sludents bo complele whils waiing for ther
greup’s hum.
Mote: Choose on actiwty thot ollows for shudent groups fo rofioke cpproxemalely every 10-15 minstes.

Helpful Learning Toals
« Lisa the corresponding digital REEL as on sltemalive or complement 1o the printable moterials.
+  Renew the Learmmg Differentiotion Gude §5 mdrndunire s lossen for soch student's learmng level

Instructions:
L Tranafion the first group of shudents fo the small grou area
2 Galher the correspanding sigh! word cards and Seackher enling conds:
O Gattar the cards labeled “en,” “eal, ond "like * Mace ol other cards off fo e ude
OO0 Colhor ol of Ihe cards
1 Prevew the carrespending sight werds with shudents using 1= sight werd eords
o. Mol up the card for shudests bo se
b, Reod the sight word
©  Mme shudents point 1o or repont the sight word using tharr made of cemmuncation.
4 Shuffie the ught word cords, and dedl the cords lo students:
© Hand soch shdent oms card
©0© Ded the cords equaly o sach student
5. Shuffle the feocher colling cords, and ploce fhem in o pilk near you
& Rewiaw the aclivily saqeencs sirp.

Plonat Barth - ELk Lesson - Whe s e g Wind? © STAR Ausia Sugp | 2035, Lkt

Plamet Earth - ELk Lesaan - Whe His fhe Seght Waed?

Ploy e gami:
Drow ona fencher coling cord
Pravids the following cuets)
0 Show the shaenls B cord, and say, *1 howe X [sighl woed]. Malch X [sght word).*
© Withust sherwing the shudents the esrd, say, ° have X [sich! woed]. Who hs X [sigt werd]>*
@ Show the students fhe card, ond sou, “What mord & tha?* Select o student fo recd the mord on the cord.
Prompt =ludemis fn lock of fheir cardis) and idenfity if they have o motching word
Place the feacher calling cord face up o the foble.
Encauroge the steden! wilh e moching ward fo soy, ") have X [sight word]” using Pheir mode of
cammuncation befors plocing the cord on bop of the feacher calling card on the table
Nete: If more thian cne shudont hes fhe maiching card, hove the shudent whe respands the fastes! put fhe cord
o the lakie
Continee playing il ol sight ward caeds av on the lable Complele a3 many addilionsl raunds of the game
o fime cllows.
Rstate o new geou of students to the smell group ares, end tearsation the fevshed group b The afernote octivily
aren

Activity Variation:
+ To maintoim interest o3 shadents are bulding skolls, consider wsing the prepared meterials in the folowing woys

Heve studesits ploce fhisr cords ciet in fron! of em. 1 They howe the motching word, hove ham gently o
P card. I mare fhon one shedent has the malching card, the shudent who touckes thir matching card first
wil be the one o prt ther sigh! werd card on fop of e feocher caling card

Present the fzacher coling cards m o flashcard monner for shudents 1o fry lo identify ol the sght wards n o
sef armount of tene.

Ut sight word cans {2 sefs] bo ploy o gome of *Memany.” Place fhe cords focng down in rows forming

o 3qure or rechange on o loble o 1he fisar Place shudmbs werking an Ihe same learreng gedls = groups, and
heavs #hm foke hums flipping cords cver fo find poira of malchng sight words.

© STAR Auton Sugpnt 2S5 Links
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Embedded Skill Targets

PO Planet Earth Leveled Academic Goals:
© Discriminating sight words

ELA Area:
\ierd Recegrition

Activity Goal:

Leveled Academic Goals:
O Discriminating sigh! words

B Malcting sight words
O Identifigng sight wards.
10 Maming sight words

Shudents recaptively and/or axprussivaly identify sight werds

Embedded Skill Targets:

Curriculor
Essentiol
Engoging Using @ lask sequance shrip
in Diverse
Activities

Respondingle  Following one-sfep dirctions
Lomguoge ond et imitation of functional

With Others s

Materials:

Provided:

+ Sequenes strip or lerge sequimes perels
- Sight word cards

« Tancher caling cards

Pianat Enrth - ELA Lessart - b s e St Tons?

Learning Spectrum
Intermediate
Respanding o brachurs’ questions
s

regaeding class extivilie

Following hwo-sfep dimctions

Needed
+ Seissers

© Matching sight words
© Identifying sight words
© Naming sight words

Embedded Skill Targets:

Adwomced

Learning Spectrum

Deemrstrating eppeopriate
secl behoviers

Curricular
Fallowing mullipie-siep Are(l

directions

Buikding vozchuiony

Essential Intermediate Advanced

Engaging Using a task sequence strip Responding to teachers’ questions Demonstrating appropriate
in Diverse regarding class acfivities social behaviors
Activities

Responding to Following one-step directions Following two-step directions Following multiple-step

Language and yrt,q imitation of functional directions

Cqmmunicniing words Building vocabulary
STl At Suppar1 2005 Lists Wlﬂ'l 01"3'5
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Lesson Variation

7. Play the game:
o Drow one bocher coling cord
b Prowide the following cuefs)
08 Show the shdents e card. and soy. *| hove X [sight word). Match X [=ght word].*
© Withcut showsng e students the cord, soy, 1 have X [sight word]. Wha has X [sight word ]
@ Show the students the card, ond sy, “Whot woed & the?* Sslert o student fo reod fhe word on the cord
Prompt shudests bo losk of fher cardls] and idsntify if ey have @ molching ward
Place the feacher calling card face up an the tohle

. . . .
Encaurege Ihe shudend with e maiching word fo say, "1 hove X [sighl werd]” using Pwir mode of Actlvltg Vu rlu‘l‘lon:

commurication before placing the cord on fop of the feacher colling cord o the foble
Wote: 1F mare tham one student bos the matching card, o the sl who responds the fastest pul fhe cond

o i » To maintain inferest as students are building skills, consider using the prepared materials in the following ways:

Centinue ploging unhd ol sight word cards are an P able Complete as momy oddihanal rounds of Ihe gome

. ﬁﬁi',?:ﬁ;,.m.,..“..wmm ond i e s 1o B e et iy e Have students place their cards out in front of them. If they have the matching word, have them gently tap
their card. If more than one student has the matching card, the student who touches their matching card first
ettt Voriation will be the one to put their sight word card on top of the teacher calling card.

« o mointai misres! o shedents are bulding skills, consides wsing the prepored rmaterials in e folowing woys
* Hae shdents plata e cords cut in fromt of tham. 11 Phiy herve the matdhing ward, have them genthy log

i o et e 5w o ot s gt Present the teacher calling cards in a flashcard manner for students to try to identify all the sight words in a
. :’:::::::\::.:::mllrg:ﬂ: m o flasheord monner for students fo fry fosdenthy ol the sght wards n o Sef amoun.‘, Of time‘
Use the sight word cands (2 sets) %o ploy o gome of "Memery.* Ploce fhe cords focing down in rows formng

T e e o it e o g S A e Use the sight word cards (2 sets) to play a game of *Memory."” Place the cards facing down in rows forming
a square or rectangle on a table or the floor. Place students working on the same learning goals in groups, and

have them take turns flipping cards over to find pairs of matching sight words.

Pluwat Barth - Bk Lasson - Whe Hus Bhe Seght Word” € STAR Aatarm Supp 1 2035 ks




Printable Lesson Examples
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Digital Lesson Examples

1 hawe hAEtch st

must must

four

What word is this7?

| hawe

sQay
o
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Let’s Explore!
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Scheduling for

Success




Schedule Samples

Primary Schedule STAR

nac

8k

L

s ]

1 D LD N DT ey
T Lo C pas Jorbond g
m o epere v amn

Limis

== & i a1
e

v e ke ra
e ek

e
e
3w ¥
- T N
™ rvi i in b bam
Mk e 7 s Wil i
' - 1o m b g sk e e g s

o Lo coamir B ey iy
L S LT IR T TR

R P R
= wrrern, b Saf om e
e L L

0 i iy e .

-

|

44



IEP Alignment tools

IEP Alignment

e B Tl ] i Wi
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Resources




Free Home Supports

STAR ONLINE

SCAN ME

www.starautismsupport.com
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Home Support Activities and Visuals

Home Vst Supports o Suppor Webnars

Routine Resources: Recursos de Rutina a la Routine: Socializing in a
Mealtime Hora de Comer Small Group

Rutina: Socializar en Routine Resources: Fun Rutina: Diversion en
Grupos Pequeiios with Family

A
A
=
=

Routine Resources: Ayudando en la Fine Motor and Art
Helping Around the House

SOLS at Home - Primary SOLS at Home - Secondary

Home Activities (L SUET EPTEUSlY  Home Support Webinars

Please enjoy these FREE STAR Home Supports. They are intended as resources for families with children who have
autism or 2 developmental disability to support home learning and routines.

If you are an educator interested in supporting virtual learning for your students, learn more about our STAR Online
Learning System.

[ad]

oaano

Read more

Supporting Positive Behavior Staying Safe and Healthy Learning From Home

Read more

Building Secial Skills Family Routines Fun with Family

Community Current Events

Chore

Family Member

Day of the Week

Finished

‘This chort can be used fo ossist the family in ¢
member's name written that will be comlefin
column after the chore hos been completed. TI

STAR Online Learning System - £5Y - Chore Chart

Put away toys

Put on pajamas

Use the toilet

Hame Supparts - Bedtima Routing Sequence Strip

Brush teeth

Home Supports - Bedlima Rouline Secuence Sirip

Get in bed

Wash hands

ESTAR Autisen Support 2021

48



Home Support Webinars

* Routines

* Motivation

* Schedules

* Visual Supports
* Prompting

* And more!

Home Support Webinars
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Thank you for joining us!

Questions?

Visit our website:
www.starautismsupport.com

Email:
information@starautismsupport.com

|
3

.-
-~

Contaet

-
1

...q.ll1

S
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https://starautismsupport.com/newsletter-sign-0
http://www.starautismsupport.com/
mailto:information@starautismsupport.com
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