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Schedule

e Welcome (1 minute)

De-escalation - what does it mean and why is it important (10
Min)

Understanding OTHERS behavior (10 Min)

Understanding OUR behavior (15 min)

De-Escalation- Trauma Informed Approach (15 minutes)
Scenarios (5 Minutes)

Questions (2 Min)



Understanding OTHERS behavior



Escalation Cycle

Escalation Cycle

Crisis/Red or Blue Zone
of

situation,

, others, Y. 50 b ready to
manage safety. Paopie don't think wall when thay'ra this upset. Your child's
yeilng may be 3 trigger that casues you of other caretakers to sscalate. Be

awsre

Psychiatry and
Behavioral Medicine

this period.
To De:

* Use your Crisis Prevention Planning,
* Give 5pace &S appPropriate to keep you and your child safe.
+ Use small words, short sentences; only one person should talk at & time

Have different expectations.

(Escalation/Yellow Zone
2 When we are triggered, we show warning signs.
Warning signs are an early indication that a
problem or “crisis™ is coming. Use an interventior
Uhen you frst 08 waring Hgns that your chid
it triggered, This may help your child avoid &
crisis. Interventions work best sarly on and are
ess likaly to be successful as your child bacomas
mors escalated
To Do
* Listen.
* Try to undarstand why your ehild s triggersd.
= Usa your Crisis Pravention
* Help focus your child on & coping skill

What Are Triggers?
Triggers are experiences that
Make us fesl mad. sad, or upsat
Sometimes you can 5ee triggers.

and sometimes you cant.

Baseline/Green Zone

Boseiine bohavior is behavior that i “normal” or
typieal. It looks cfferent for overyons, Thi i the
best time 1 talk about difficult topics, such &s new
rules and naw schedulos.

To Do

Ba proactive; Thare will slways be problems, but
thers are strategies you £an Use to reduce them.

+ Problem slve
+ Practica and model coping skills

+ Safe proof your home.

+ Use and update the Thqgu C.va-
« Create s Crisis Preventior

De-Escalation/Yellow Zone
4 The "crisis” begins to calm. Because adrenaline
levels are 30 high. it can take over 30 minutes for
everyone's body to return to baseline functioning.
To Dax
* Do not problem solva yet. It wil likely
your chil

re-ascaiate
+ Wiremating iy Ngh - focus om aefe igh-mergy
activities to "Burn off~ the adrenaline.

« Focus on using a coping skil

Return To Baseline/Green Zone
Your ehvid (s calm and stable

+ Discuss the problem: What happened?
What started it? What could we have done
differently? (Adult and child take turns.
sharing the thoughts)

+ Toach new sialls

+ Discuss any consequen

~ Updata the Criss Brevention Plan and

Trigger Cards

Post-Crisis Recovery/Gray Zone

Your child is faeling th 18th of the adrenaline, s may be very sad, tired,
remorseful, and/or hungry. Thay may sleep, <ry, and be hard on themsaives.
To Do

 Allow time wnd s3ece 1o cam down.

+ Promote coping skills.

* Do not drscuss consequences yet 12/

PEISS]




1: Baseline / Green Zone

Baseline/Green Zone

Baseline behavior is behavior that is “normal” or
typical It looks different for everyone. This is the
best time to talk about difficult topics, such as new
rules and new schedules,

To Do

Be proactive. There will slways be problems, but
there are strategies you can use to reduce them.
+ Problem sclve.

* Practice and model coping skills

+ Safe proof your home

+ Use and update the Trigger Cards.

« Create a Crisis Prevention Plan.




2: Escalation / Yellow Zone

When we are triggered, we show warning signs.
Warning signs are an sarly indication that a
problém or “crisis” is coming. Use an intervention
when you first see warning signs that your child
is triggered. This may help your child avoid a
crisis. Interventions work best early on and are
less Hkaly to be successful as your child becomaes
more ascalated

Yo Do

= Listen.

Try to understand why your child is triggered
Use your Crisis Prevention Plan.

Help focus your child on a coping skill.

2 rE.'.calla;tk}n./\rollt:pw Zone




3: Escalation Crisis / Red or Blue Zone

Crisis/Red or Blue Zone

This is the emotional peak of the problem situation. This phase can include
unsafe behavior toward self. others, and community, so be ready to
manage safety Peopie don't think well when they're this upset. Your child's
yelling may be a trigger that casues you or other caretakers to escalate. Be
aware of your own emotional state and be ready to use coping skills during
this perod.

To Do

* Use your Crisis Prevention Planning

+ Give space as appropriate to keep you and your child safe.

+ Use small words, short sentences; only one person should talk at a ime
« Have different expectations.

—




4: De-Escalation / Yellow Zone

De-Escalation/Yellow Zone

4 The “crisis” begins to calm. Because adrenaline
levels are 50 high, it can take over 30 minutes for

everyone's body to return to baseline functioning.

Te Do

* Do not problem solve yet. It will likely
re-escalate your child

* Adrenaline is high - focus on safe high-energy
activities to "burn off” the adrenaline.

« Focus on using a coping skill




5: Post — Crisis Recovery / Gray Zone

Post-Crisis Recovery/Gray Zone

Your child is fealing the aftermath of the adrenaline, so may be very sad, tired,
remorseful. and/or hungry. They may sleap, cry, and be hard on themselives
To Do:

* Allow time and space to calm down.

* Promote coping skills.

* Do not discuss consequences yet




6: Return to Baseline / Green Zone

Return To Baseline/Green Zone

Your child is calm and stable

To Do

* Discuss the problem: What happened?
What started it? What could we have done
differently? (Adult and child take turns
sharing their thoughts.)

+ Teach new skills

* Discuss any consequences

* Update the Crisss Prevention Plan and
Trigger Cards
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The Power of Mindset



Won’t Vs. Can’t




Understanding OUR behavior



We all have behaviors
to behaviors!

Trigger Behaviors- Share- What is your trigger
behavior?

14



Behavior is Communication; Behavior
Impacts Behavior
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How to Avoid Power Struggles

Scale
Expectations

Reduce the workload
91iﬂhﬂy to make it
appedr easier or more
attainakle.

Present and reward a
w easy tasks befFore

inh‘oduc.hﬂ a difficult
dernand.

Develop a plan that
encourages everyone
‘o mee?ﬂnn the r:ade.

Allow the child o take
part in the decision-
moaking process b

oﬁergé a limited menu

choices.

Positive

Reinforcement Ee;‘;%’fﬂ with 2
........................ g

har
Eeward the behaviors PN
ou want to see

happening more often

BRS

2 Ways to Avoid or Defuse

Power Struggle

18 2000 Behonvorl Interventions And Scirtions, LLC

Reframe the
Request

Put a positive or
e creative spin on the
Divide the task and original demand
a-;«;iﬂn each person a

role or job.

LrT

Display the information
in a concrete Format
using pictures or
words.

Use a calm voice
and phrase your
reqguest as a
statement.

a

Disengage
Pause the discussion
and let your child know
that you will revisit the
topic at a later date.

First/Then
.. Language
Provide access to

reinfForcement Follow

a less-preferred
ac'?l:v&y.

e BB o SERERS S s
U
Don't pick up

the rope.

Day 1% "
aRacoveryMonth BarparaCoferStoafen.com
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Setting Limits

e Setting limits is not the same as an ultimatum.
e The purpose of limits is to teach, not to punish.
e Setting limits is more about listening than talking.

17



Examples of Setting Limits

You can When you

First , Then

When , Then

If , Then . (Positive)

Would you like to or

You can either do or

Do you want to now or in 5 minutes?

You are welcome to do when you

| will be able to listen when your voice is as calm as mine.
| am glad to discuss this when

| care about you too much to argue. I'll be happy to discuss this with you as soon as the
arguing stops.
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De-Escalation-Trauma Informed
Approach
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Bruce Perry’s - Regulate,

Reaching the Learning Brain
-Dr Bruce Perry

1. Regulate
2. Relate
3. Reason

Heading straight for
the reasoning part of
the brain cannot work

Relate, Reason

if a child is dysreguated "

and disconnected
from others.

{1
Neurochild
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Regulate, Relate, Reason

Third: We can

support the child to
reflect, learn, remember,
articulate and become
self-assured.

Second: We must relate
and connect with the child
through an attuned and
sensitive relationship.

First: We must help the child
to regulate and calm their

fight/flight/freeze responses.

Reason

1

Relate

.

Regulate

21



Regulate

We must help the child to
regulate and calm their
fight/flight/freeze responses.
What does this look like for the
adult?

« REMAIN CALM YOURSELF

« Soothing tone

« Limited words

« Patterned, rhythmic activities

« Watching from a distance (gives
space and time while allowing
you to monitor for safety)

« Provide a safe and comfortable
space

o Controlled breathing

« Grounding techniques (E.g.,
identify things you can see,
smell, hear, feel and taste)

« Demonstrate the activity yourself
22



Regulate, cont. A

-, A
I

e To be ready to regulate another person, you might need to
ground or calm yourself first. Find a way to regulate yourself
(a controlled breath, a parental pause, an affirmation) before

even opening your mouth to respond.
1

» |
R
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Relate

We must relate and connect with the child through an attuned and
sensitive relationship. This is the most effective way to calm the nervous
system. When we are around people we care about and trust, our
bodies move back into a state that feels safe again.

What does this look like for the adult?
e ACKNOWLEDGE HOW THEY FEEL (“You seem angry/sad/frustrated”)
e Label their feelings out loud

e Acknowledge how hard it is for them (“That was really hard for you”
or “l understand this feels really tough”)

24



Relate, cont.

« Having an attuned and
sensitive relationship with
the child or young person.

« By empathizing with them
and validating their feelings,
adults can support the
development of a
connection.

Will you validate BIZARROCOMICE.CoM

my parking?

You did a great, job.
Evenly ¢paced, at;
nearly a perfect
right angle,

Iy
(]
; l.l“l.llhllltlllll.

[=)

W/ Capezola Facebook.com/ BizarroComicg  Dicl ¥ King falvres
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Relate, cont. 2

« When adults relate to and connect with children and young
people, they are reminded that they are in a safe and secure
environment where adults are interested in understanding them
and supporting them to deal with their thoughts and feelings.

« The child might look calmer now, but they are still processing,
their stress hormones are still spiked, and they are still in a state
of heightened arousal. This still isn’t the time to teach them
anything.

26



Invalidating
Responses Vs
Validating Responses

Validating
Responses

"That sounds difficult"

"You have every right
to feel angry"

"Your feelings are
normal"

"I would feel that way
too"

"l can see you're really
upset”

"Thank you for sharing
your feelings"

@URBANCONVERSATIONS
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A little validation goes a long way - empathy

A little validation
goes a long way

empathy
/'em-pe-THE&/
1. connecting and relating

2. acknowledging feelings
3. stepping outside ourselves

28



Reason

Finally, we can support the child to reflect, learn, remember, articulate and
become self-assured. A reliable adult can, through words and reason, support a
child to create logical and sequential connections to understand exactly what has
just happened to them. They need a simple explanation of what is happening and
what will happen next.

What does this look like for the adult?
e Label their feelings out loud

e Give a simple and clear explanation of what has happened, so they can put
words to the sequence of events

e Do lots of teaching of feelings, and exploring of emotions
e Play around together to find ways of managing big feelings

e Remind them of their safe places and safe people
29



Reason, cont.

e Studentis calm and ready to engage with learning.

e Once regulated and feeling connected, they can start to access
the parts of the brain needed for reason.

e Itis at this stage that adults can support them to remember,
reflect, articulate, and become self-assured.

30



More Tools for your Toolbox

31



Now what?



Scenarios

You are using these strategies and the behavior continues.. ..
now what?

How can we view these behaviors with the lens of Dr. Perry’s
regulate, relate, and reason?

Hallway behaviors- Running? Can you use distraction instead?

Students who refuse- Think-How can we regulate, relate, and
reason to get them to transition?

Basic Needs- Hungry, Sleepy, Thirsty, Bathroom needs?

What do you see? What are your biggest concerns?
33



Questions?

?




Chartingthe(@)s

Thank you!
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